Holly Park School Curriculum Map 2021-22
	Subject
	YEAR - 4



	Narrative Writing
	Narrative:

· Playscripts and characterisation

· Historical fiction: dialogue; structure

· Fantasy/Sci-Fi: setting; atmosphere, description



	Non-Fiction Writing
	Inform
· Biography

· Newspaper Report

· Explanation
· Report 

· Instructions (with a persuasive element)

· Recount in the form of a letter
Persuade

· Speech

· Leaflets & brochures

· Persuasive leaflet (within context of another curriculum area)

	Poetry


	· Vocabulary building

· Poems with different structures

                Narrative poetry

	Immersion texts for writing
	· The Village that Vanished- Ann Grifalconi

· Curious About Crocodiles- Owen Davey

· Macbeth- Shakespeare- Andrew Matthews
· Planet Omar (Accidental Trouble Magnet) – Zanib Mian

· Rainbow Grey – Laura Ellen Anderson.

· Life Cycles: Mountain

	Spelling


	Revisit Strategies at the point of writing: Have a go Rare GPCs Revise: • The /e / sound spelt ‘ei’, ‘eigh’, or ‘ey’ • The / / sound spelt ‘ch’ • The / / sound spelt ‘ou’ (all from Year 3) Word endings: Words ending /ure/ (treasure, measure) Prefixes and Suffixes • Prefixes ‘in-’, ‘il-’, ‘im-’ and ‘ir-’ • Adding suffixes beginning with vowel letters to words of more than one syllable (‘-ing’, ‘-en’, ‘-er’, ‘ed’) Homophones peace/piece, main/mane, fair/fare Apostrophe Possessive apostrophe with singular proper nouns (Cyprus’s population) Proofreading Teach proofreading strategies Learning and Practising spellings Pupils: • Learn selected words taught in new knowledge this term. • Learn words from the Years 3 and 4 word list. (Suggest an average of 5 or 6 words each term.) • Learn words from personal lists. Extend the knowledge of spelling strategies and apply to high-frequency
	Revisit Year 3 rare GPCs Rare GPCs The /g/ sound spelt ‘gu’ Word endings Words ending /t ə/ spelt ‘ture’ (creature, furniture) Endings that sound like / ən/, spelt ‘-tion’, ‘-sion’, ‘-ssion’, ‘-cian’ (invention, comprehension, expression, magician) Prefixes and Suffixes Prefixes ‘anti-’ and ‘inter- ’ Suffix ‘-ation’ Homophones scene/seen, male/mail, bawl/ball Apostrophe Revise contractions from Year 2 Possessive apostrophe with plurals Proofreading Model how to use various strategies in proofreading, including using a dictionary. Learning and Practising spellings Pupils: • Learn selected words taught in new knowledge this term. • Learn words from the Years 3 and 4 word list. (Suggest an average of 5 or 6 words each term.) • Learn words from personal lists. Extend the knowledge of spelling strategies and apply to high-frequency and cross-curricular words from the
	Revisit Prefixes from Year 3: ‘un-’, ‘dis-’, ‘in-’, ‘re-’, ‘sub-’, ‘inter-’, ‘super-’, ‘anti-’, ‘auto-’. Focus where needed. Rare GPCs Words with the /s/ sound spelt ‘sc’ (Latin in origin) Word endings Endings that sound like / ən/ spelt ‘-sion’ (division, confusion) Prefixes and Suffixes Suffix ‘-ly’. Teach the exceptions, for example ‘y’ changed to ‘i’, ‘le’ ending changed to ‘ly’, ‘ic’ ending changed to ‘-ally’ Suffix ‘-ous’ (poisonous, outrageous) Homophones whether/weather, who’s/whose, missed/mist, medal/meddle, team/teem Apostrophe Apostrophe for possession, including singular and plural Revise contractions from Year 2 and plural apostrophe rules Proofreading Check writing for misspelt words that are on the Years 3 and 4 word list. Learning and Practising spellings Pupils: • Learn selected words taught in new knowledge this term. • Learn words from the Years 3 and 4 word list. (Suggest an average of 5 or 6 words each term.) • Learn words from personal lists. Extend the knowledge of spelling strategies and apply to high-frequency and cross-curricular words from th

	Grammar & Punctuation

	· Extend the range of sentences with more than one clause by using a wider range of conjunctions (when, if, because, although).
· Use the present perfect form of verbs in contrast to the past tense.
· Choose nouns or pronouns appropriately for clarity and cohesion and to avoid repetition.
· Use conjunctions, adverbs and prepositions to express time and cause.
· Use fronted adverbials.
· Use commas after fronted adverbials.
· Use inverted commas and other punctuation to indicate direct speech (eg: a comma after the reporting clause; end punctuation with inverted commas).
· Apostrophes to mark singular and plural possession (The girl’s name/ the girls’ names).
· Noun phrases expanded by the addition of modifying adjectives, nouns and preposition phrases (The teacher expanded to The strict maths teacher with curly hair).
· Use of paragraphs to organise ideas around a theme.
· Standard English forms for verb inflections instead of spoken forms (We were instead of we was/ I did instead of I done).
· The grammatical difference between plural and possessive.

	Class Readers related to topic work


	‘The village that vanished’ by Anne Grifalco.

‘Fly Eagle Fly’ by Christopher  Gregorowski
‘There’s a pharaoh in our bath’ by Jeremy Strong.
‘The devil and his boy’ by Anthony Horowitz

‘Shakespeare ‘Romeo and Juliet’, ‘Macbeth’

‘Into the forest’ by Anthony Browne

‘Viking Raiders’ by Karen Wallace.

	Mathematics
	Skills as appropriate in:

Number & Place Value
Addition & Subtraction
Multiplication & Division
Fractions
Measurement
Shape
Position

Ratio

Algebra

Position

Statistics
Maths in real life and a mathematician

Time

Examples – 

· Planning school trip looking at bus/train timetables, duration of trip etc. 

· Daily Schedules – Write down the actual time as you get to specific points on the daily schedules so children can get a feel for how long a day is.
Yes Programme link occupation – Event planner

Mathematician – Benjamin Bannekar – Self-taught African American mathematician accredited with making first wooden clock that kept accurate time. Accurately predicted eclipses and weather patterns. 

https://www.youtube.com/watch?v=DKnwyVR4P88

	Science
	Living things and their habitats

I can recognise that living things can be grouped in a variety of ways.

I can explore and use classification keys to help group, identify and name a variety of living things in their local and wider environment. 

I can recognise that environments can change and that this can sometimes pose dangers to living things.


	Animals including humans
I can describe the simple functions of the basic parts of the digestive system in humans.
I can identify the different types of teeth in humans and their simple functions.

I can construct and interpret a variety of food chains, identifying producers, predators and prey.


	States of matter
I can compare and group materials together, according to whether they are solids, liquids or gases.
I can observe that some materials change state when they are heated or cooled, and measure or research the temperature at which this happens in degrees Celsius (°C).
I can identify the part played by evaporation and condensation in the water cycle and associate the rate of evaporation with temperature.
	Sound
I can identify how sounds are made, associating some of them with something vibrating.
I can recognise that vibrations from sounds travel through a medium to the ear.

I can find patterns between the pitch of a sound and features of the object that produced it.
I can find patterns between the volume of a sound and the strength of the vibrations that produced it.
I can recognise that sounds get fainter as the distance from the sound source increases.
	Electricity
I can identify common appliances that run on electricity.
I can construct a simple series electrical circuit, identifying and naming its basic parts, including cells, wires, bulbs, switches and buzzers.
I can identify whether or not a lamp will light in a simple series circuit, based on whether or not the lamp is part of a complete loop with a battery.
I can recognise that a switch opens and closes a circuit and associate this with whether or not a lamp lights in a simple series circuit.
I can recognise some common conductors and insulators, and associate metals with being good conductors

	
	A Scientist Study - Aristotle - Sound Waves

	History
	The content areas through which the skills are taught – 

Tudor monarchs and Tudor life – Jophn Blake worked as a court trumpeter for Henry v11 in 1507, performed at Henry V111’s coronation in 1509
Ancient Egyptians – The Black Nubia Kings of Kush riled Ancient Egypt 690-664BC as well as ruling Ethiopia. Queens of Ancient Egypt – Cleopatra, Nefertiti and Hatshepsut
Vikings
Study of an aspect or theme in British history (extending chronological knowledge beyond 1066)

Achievements of the earliest civilisations and a depth study of one of the following: Ancient Sumer; the Indus Valley; Ancient Egypt; the Shang Dynasty of Ancient China

Vikings and Anglo-Saxons (struggle for the Kingdom of England to the time of Edward the Confessor) – Famous Viking Warrior – Freydis Eirksdottir


	
	Chronological understanding

I can place the time being studied, artefacts and historical figures on a timeline using dates

I can use dates and terms related to the study unit and passing of time 

I can sequence several events or artefacts

I can begin to date events  

I can understand more complex terms eg BC/AD

I can begin to note contrasts and trends over time

I can sequence several events or artefacts
	Range and depth of historical knowledge

An overview of world history

I can find out about the everyday lives of people in time studied 

I can use evidence to reconstruct life in time studied

I can compare life then with our life today 

I can identify key features and events of time studied

I can identify reasons for and results of people's actions 

I can offer a reasonable explanation for some events

I can give a broad overview of life in Britain through various time periods

I can compare and  look for links and effects in time studied

I can describe changes that have happened in the school or locality over time
	Investigation and Interpretations of history

I can identify and give reasons for different ways in which the past is represented 

I can distinguish between different sources – compare different versions of the same story 

I can look at representations of the period – in museum, cartoons, art work, poems

I can suggest causes and consequences of some main events in history 

I can begin to evaluate the usefulness of different sources  and begin to explain why they might be different

I can use more than one source of evidence to gain a more accurate understanding
	Historical enquiry

I can ask questions and use a range of sources to find out about a period 

I can suggest suitable sources of evidence and use it to build up a picture of a past event

I can observe small details – artefacts, pictures

I can select and record relevant information relevant to the study  

I can use the library and internet for research

I can choose relevant material to present a picture of one aspect of life in time past 

I can ask a variety of questions 


	Organisation and communication

I can communicate my knowledge through: Discussion

Drawing pictures Drama/role play 

Making models

Writing 

Using ICT

I can use appropriate historical vocabulary to communicate: dates, time period, era, change, chronology

	Geography
	Geographical Enquiry
I can ask geographical questions and offer my own ideas 
I can use stories, atlases, pictures, photos and the internet as sources of information

I can investigate places on more than one scale

I can begin to collect and record evidence

I can analyse evidence and begin to draw conclusions e.g make comparisons between 2 places

Direction

I can begin to use eight compass points.

Representation

I know why a key is needed. I can use standard OS map symbols.

Place knowledge
I can understand geographical similarities and differences through human and physical geography of a region within N or S America.

Identify position of equator, Northern and Southern hemispheres, the arctic and Antarctic circles.

Scale/distance

I can begin to match boundaries e.g. find the boundary of a country

Map knowledge

I can locate places on larger scale maps e.g. map of Europe find UK or other countries on a globe.

I can begin to identify points on maps e.g. A,B,C 

I can identify significant places and environments 

I can name and locate counties and cities in the UK

I can name and locate countries in Europe and their capital cities 

Style of map

I can use maps on the internet, junior atlas, aerial photographs

Fieldwork – Local River
I can record findings from fieldtrips, use simple database to present findings

Draw an annotated sketch observation including labels and description

Select views to photograph, annotate

Human and physical geography 

I can describe and understand key aspects of rivers and the water cycle 

I can describe and understand key aspects of human geography including types of settlement and land use, economic activity, trade links, natural resources including energy, food minerals and water.

Content in Year

Africa, including comparison between London and Nairobi; Egypt - ancient and modern; Viking homelands in Scandinavia and where they invaded Britain; Britain and Spain in Tudor times; forests around the world, especially the Amazon rainforest.

Fieldwork at river in Friary Park.



	Computing
	Digital literacy
- Children learn to effectively navigate the internet; understanding the nuances of search, discerning good content from bad, and comprehending the importance of e-safety.
- Children develop their practical skills, including typing, common word processing and effective presentation abilities.

- Children develop their knowledge of digital photography and filmmaking.
	· To select, use and combine a variety of software (including internet services) on a range of digital devices to design and create a range of programs, systems and content that accomplish given goals (IT1)
· To collect, analyse, evaluate and present information and data (IT2)
	· CONDUCT - To explain how to use technology responsibly (Autumn)
· CONDUCT - To discuss the difference between acceptable and unacceptable behaviour online (Autumn)
· CONDUCT and CONTACT - I understand what opportunities and dangers computer networks offer for communication and collaboration (Spring)
· CONDUCT and CONTENT - To explain how to be discerning in evaluating digital content (Summer)

	
	Cross curricular links & real life experiences:  To use computer aided design. Children design and create Tudor boxes in History. Children can use 

‘tinkercad’ to create a 3d version of their box. They can then use this design brief when moving into the construction phase.
	· 
	· 

	Art


	To Develop Ideas

I can question and develop ideas from starting points from the curriculum, imagination, observation & experiences

I can collect information, sketches and resources to use in my work

I can explore the roles and purposes of artists and crafts people working in different times and cultures



	
	Drawing

I can sketch with different grades of pencil and other implements to achieve variations in tone. I can apply tone to a simple drawing.

I can use different grades of pencil and other implements to draw different forms and shapes. I can begin to see that objects have a third dimension.

I can use my sketchbook to collect and record visual information from different sources.  I can plan, alter and refine my drawings as necessary

I can draw for a sustained period.

I can crate texture with a wide range of drawing implements. I can apply a simple use of pattern and texture.

I can make a variety of lines and marks with a wide range of implements – charcoal, pencil, crayon, chalk, pastel, pens etc



	
	Painting 

I can mix a variety of colours and know which are primary colours and make secondary colours

I can mix tints and shades

I can use specific colour language

I can work confidently on a range of scales and with a variety of different tools and sizes of brush

I can create different effects and textures with paint according to what I need for the task

	
	Sculpture

I can create surface patterns and textures in a malleable material.

I can design and make models from observation and imagination

I can work with clay independently. I can join clay adequately and construct a simple base for extending and modelling other shapes.

I can cut and join wood safely and effectively.



	
	Print

I can use layers of two or more colours.

I can replicate patterns observed in natural or built environments.

I can print using a variety of materials, objects and techniques

I can talk about the process used to make a simple print

I can create printing blocks using a relief or impressed method

	
	Textiles

I can shape and stitch materials – cutting and joining

I can develop skills in stitching – use running stitch and basic cross stitch and back stitch. 

I can use a range of techniques – weaving, quilting, embroidery, applique, dying to create textural effects.

I can match the tool to the materia1l

	
	The Greats; Content and Context
I can replicate some of the techniques used by notable artists, artisans and designers.

Year 4 focus on the work of :

Africa: Kadir Nelson (illustrator of ;The village that Vanished’) – sketching skills, use of shading, hatching and cross-hatching

African patterns and weaving.
Ancient Egyptianblock printing
Spain: Salvador Dali, Gaudi, Picasso – painting and sculpture

Anthony Browne, illustrator/ author of ‘Into the forest’ – drawing skills, use of colour
Anni Albers

	
	Evaluating

I can compare ideas, methods and approaches in my own and others work. I can say what I think and feel about it.

I can adapt my work and describer how I might develop it further.

I can annotate work in my sketchbook

	
	Breadth of Study

I can work on my own and with others on 2D and 3D projects and use different scales 

I can use ICT in art

I can investigate art, craft & design in the locality and in a variety of styles and traditions

	DT
	Textiles

• Understand seam allowance 

• Join fabrics using running stitch, over  sewing, back stitch

 • Explore fastenings and recreate some e.g.  sew on buttons and make loops

 • Prototype a product using J cloths 

• Use appropriate decoration techniques  e.g. appliqué(glued or simple stitches)

 • Create a simple pattern 

• Understand the need for patterns
	Food

• Develop sensory vocabulary/knowledge  using, smell, taste, texture and feel • Analyse the taste, texture, smell and  appearance of a range of foods • Follow instructions • Make healthy eating choices from and  understanding of a balanced diet • Join and combine a range of ingredients  e.g. snack foods • Work safely and hygienically • Measure and weigh ingredients  appropriately
	Construction

Incorporate a circuit with a bulb or buzzer into a model.



	
	
	
	Developing, Planning and Communicating Ideas

Come up with a range of ideas after collecting information, including investigating existing products.
Take a user’s view into account when designing

Produce a detailed step-by-step plan

Suggest alternative plans and suggest what is good and bad about each

Explain why a product will appeal to its user.


	
	
	
	Evaluating

Keep checking if the design is the best it can be.

Check whether anything could be improved.
Evaluate appearance and function of a product against their original criteria and the views of others.
Inventor/Creator

Shigeru Miyamoto: Japanese video game designer (Electronics)


	RE
	We use the agreed Barnet Syllabus for Religious Education. 

Places of worship

Sacred texts, teaching and authority

Inspirational people
Visit to a local Baptist Church

Christ Church, 

Friern Barnet Road, N11


	PSHE & Citizenship
	MENTAL HEALTH
Children will learn:
· that mental health and wellbeing is a normal part of daily life, in the same way as physical health

· about change and loss; including death, and how these can affect feelings; ways of expressing and managing grief and bereavement 

Children should:
· be able to describe what is meant by mental health and wellbeing understand that events in our lives (such as change and loss) can have an impact on this

· be able to identify a number of people, including adults from home and adults from outside the home, and friends, who they might choose to talk to when they have difficult or uncomfortable feelings SG
RIGHTS AND RESPONSIBILITIES
Children will learn:
· that the internet is an integral part of many people’s lives and that it has many benefits
· abut reasons for following and complying with regulations and restrictions (including age restrictions); how they promote personal safety and wellbeing with reference to social media, television programmes, films, games and online gaming SG
Children should:
· be able to identify the many benefits of the internet
· recognise that their increasing independence brings increased responsibility to keep themselves and others safe SG
PERSUASION AND PRESSURE
Children will learn:
· about privacy and personal boundaries; what is appropriate in friendships and wider relationships (including online) SG
· that their actions affect themselves and others SG
· about the concept of ‘keeping something confidential or secret’ SG, when we should or should not agree to this and when it is right to ‘break a confidence’ or ‘share a secret’ SG
Children should:
· be able to demonstrate some basic techniques for resisting pressure SG
know how to respond safely and appropriately to adults they may encounter (in all contexts including online) whom they know and also whom they do not know SG

MEDIA AND ME
Children will learn:
· about how the media influences decisions SG
· about sources of persuasion including the media SG
· the importance of protecting personal information, including passwords, addresses and images SG
Children should:
· be able to hold a debate on a topical issue
· be able to recognise some persuasive media tactics e.g. on television adverts SG
· deepen their understanding of risk by recognising, predicting and assessing risks in different situations SG and deciding how to manage them responsibly
	HEALTHY LIFESTYLES
Children will learn:
· about what food is healthy and to recognise opportunities to make their own choices about food, what might influence their choices and the benefits of eating a balanced diet
· about what good physical health means and how to recognise early signs of physical illness
· how medicines, when used responsibly, contribute to health; that some diseases can be prevented by vaccinations and immunisations; how allergies can be managed SG
Children should:
· be able to design a series of healthy menus and compare these with each other and the food offered in school
· be able to name some of the early signs of physical illness SG
· have some basic knowledge about immunisations and allergies SG
· know how and when to seek support, including which adults to speak to in and outside of school, if they are worried about their health SG
FRIENDSHIPS/INCLUSION
Children will learn:
· about discrimination and how to challenge it SG
· that friendships change over time, including making new friends and having different types of friends
· respecting the similarities and differences between people
· that people feel included within healthy friendships; recognise when others may feel lonely or excluded SG
Children should:
· be able to talk about and celebrate differences
· be able to talk about friendships with regards to ownership of feelings e.g. ‘I feel / I am’ rather than ‘you make me feel’ SG
have strategies to include children who are feeling lonely or excluded SG
LOCAL COMMUNITY-SHARED RESPONSIBILITIES
Children will learn:
· to value the different contributions that people and groups make to the community
· ways of carrying out shared responsibilities for protecting the environment in school and at home; how everyday choices can affect the environment (e.g. reducing, reusing, recycling, food choices)
Children should:
· consider the school’s contribution to protecting the environment


	GROWING AND CHANGING
Children will learn:
· some basic facts about puberty SG
· about strong feelings and mood swings SG
Children should:
· know about some emotional and physical changes that happen during puberty SG
DRUG EDUCATION – ALCOHOL AND DECISION MAKING
Children will learn:
· to understand the effect alcohol has on the body SG
· to understand the law and risks relating to alcohol SG
· to understand why people choose to use or not use legal drugs such as alcohol SG
Children should:
· know what alcohol is and understand the risks and effects to the body SG
understand that drug use can become a habit which can be difficult to break SG
TYPES OF RELATIONSHIPS
Children will learn:
· about different types of relationships including friends and families, civil partnerships and marriage
Children should:
· understand that there are a variety of relationships
ASPIRATIONS
Children will learn:
· about career/gender stereotypes in the workplace and that a person’s career aspirations should not be limited by them
· about what might influence people’s decisions about a job or career (e.g. personal interests and values, family connections to certain trades, strengths and qualities, ways in which stereotypical assumptions can deter people from certain jobs)
Children should:
· be able to challenge stereotypes in the workplace
MANAGING MONEY
Children will learn:
· to recognise that people make spending decisions based on priorities, needs and wants
· that I can keep my money in a standard bank account and the benefits this might have
· that if I don’t have enough money I may have to borrow but that if I do I will have to pay it back
Children should:
· be able to consider the influences behind a person’s decision to save or spend money
· explain why they might use an account e.g. bank, building society, credit union
· be able to explain why I might want to borrow money and how this might make me feel


	
	PHSE books that represent our families:

Heather Has Two Mummies (Leslea Newman) – Families with two mums

The Girl With two Dads (Mel Elliott) – Families with two dads

Made By Raffi (Craig Pomranz) – Gender stereotypes

Mister Seahorse (Eric Carle) – Single parent families (single father)

In Every House On Every Street (Jess Hitchman) – Different families

The Foster Dragon (Steve Herman) - Fostering

	PE
	Gymnastics 

Developing different combinations of actions through the theme of flight

Fitness and leadership

To be able to take increased responsibility for preparing body for different types of activities with a small group

Swimming and water safety

Develop a range of strokes

Water confidence and getting the body to float and be streamlined. 
Understand the safety requirements in and around the pool

Each pupil is required to be able to do the following:

· Perform safe self-rescue in different water based situations

· Swim competently, confidently and proficiently over a distance of at least 25 metres

· Use a range of strokes effectively, for example, front crawl, backstroke and breaststroke.
	Dance
Developing imaginative responses with the stimulus of river and the water cycle to explore, improvise and choose material, including the use of props, to perform longer dances

Athletics

Sustaining pace over longer distances and show increase power and control in jumping and throwing

Outdoor Adventurous Activities

Developing empathy and resilience through trust and challenge activities
	Striking and fielding games

To use batting and throwing skills to make a game more difficult for an opponent through cricket

Gymnastics 

Show consistency and fluency in their actions and sequences with good body tension and extension through the theme of rolling

Invasive games

To be able to use a range of skills at greater speed and improved fluency with a focus on hockey. To develop attacking and defending skills through netball and be able to think like an attacker and a defender in a game

	
	Extra PE Offer – Orienteering at Y4 Pyjama Party (led by Non Stop Action)

	TRIPS/

CURRIC DAYS
	Curriculum day - Ancient Egypt                                            Curriculum day - Tudor life                                  Curriculum day - Vikings

 Virtual tour of British Museum (Ancient Egypt)                Virtual tour of Tower of London (Tudors)         Virtual tour of local church (RE )  


