Holly Park School
Early Years Policy
Holly Park School places high value on good Early Years Practice in Nursery and Reception
Links with the UN Rights of the Child
Article 28
Every child has the right to an education. Primary education must be free. Secondary
education must be available for every child. Discipline in schools must respect children’s
dignity.
Article 29
Education must develop every child’s personality, talents and abilities to the full. It must
encourage the child’s respect for human rights, as well as respect for their parents, their
own and other cultures, and the environment.
Article 15
Every child has the right to meet with other children and to join groups and organisations, as
long as this does not stop other people from enjoying their rights.
Article 31
Every child has the right to relax, play and take part in a wide range of cultural and artistic
activities.
Aims
The curriculum for the Early Years should underpin all future learning by supporting,
fostering, promoting and developing children’s:











Personal, social and emotional well-being
Positive attitudes and dispositions towards their learning
Social skills
Attention skills and persistence
Language and communication
Reading and writing skills
Mathematical skills
Knowledge and understanding of the world
Physical development
Creative development

Early childhood is the foundation on which children build the rest of their lives. Children
learn in a complex way and are influenced by everything in their environment.
They use their senses to explore and make sense of the world around them.
They learn through play, hands on experiential learning, through conversation with adults
and other children and through a variety of planned activities.
Staff will follow the Early Years Statutory Framework from Birth to Five and agree with and
strive to implement in practice the principles stated for excellent early years education:













Effective education requires both a relevant curriculum and practitioners who
understand and are able to implement the curriculum requirements.
Effective education requires practitioners who understand that children develop
rapidly during the early years –physically, intellectually, emotionally and socially.
Practitioners should ensure that all children feel included, secure and valued.
Early years’ experience should build on what children already know and can do.
No child should be excluded or disadvantaged regardless of their need; inclusion
is at the heart of this.
Parents and practitioners should work together.
To be effective the curriculum should be carefully structured.
There should be opportunities for the children to engage in activities planned by
adults and also those that they plan or initiate themselves.
Practitioners must be able to observe and respond appropriately to children.
Well-planned, purposeful activity and appropriate intervention by practitioners
will engage children in the learning process.
For children to have rich and stimulating experiences, the learning environment
should be well planned and well organised.
Above all, effective learning and development for young children requires highquality care and education by appropriately qualified practitioners.

Equal Opportunities
We believe that children should be treated as individuals and that they have equal access to
the Early Years curriculum. All staff should have an awareness of what Equal Opportunities
means in principle as well as in practice. Practitioners should plan to meet the needs of girls
and boys, children with S.E.N, children who are more able, children with disabilities, children
with EAL, Children from disadvantaged backgrounds, children from all social and cultural
backgrounds and children of different ethnic groups.
Learning and Teaching
Learning for young children is a rewarding and enjoyable experience in which they explore,
investigate, discover, create, practise, rehearse, repeat, revise and consolidate their
developing knowledge, skills, understanding and attitudes. During the Early Years many of
these aspects are brought together effectively through playing and talking.
Effective learning involves:




Children initiating activities that promote learning and enable them to learn from
each other.
Children learning through movement and their senses.
Children having time to explore ideas and interests in depth.






Children feeling secure which will help promote confident learners.
Children learning in different ways and at different rates.
Children making links in their learning.
Creative and imaginative play activities that promote the development and use of
language.

Teaching is the process whereby children are systematically helped to make connections in
their learning and are actively led forward to reflect and make use of what they have already
learnt. Teaching has many aspects, including planning and creating a learning environment,
organising time and resources, interacting, questioning, responding to questions, working
with and observing children, assessing and recording children’s progress and sharing
knowledge gained with other practitioners and parents.
Effective teaching requires:
 Working in partnership with parents.
 Planning experiences and activities that are challenging but achievable.
 Practitioners who model a range of positive behaviour.
 Using language that is rich and grammatically correct. Teaching new vocabulary
through modelling and explanation.
 Using conversation and carefully framed questions.
 Direct teaching of skills and knowledge.
 Promoting positive attitudes to learning through interaction and support.
 Planning both indoor and outdoor learning environments.
 Skilful and well-planned observations of children.
 Assessing children’s development and progress.
 Identifying the next step in children’s learning to plan for individual children’s
progress.
The Areas of Learning
There are seven areas of learning and development that shape educational programmes in
our EYFS setting. All areas of learning and development are important and inter-connected.
Three areas are particularly crucial for igniting children’s curiosity and enthusiasm for
learning, and for building their capacity to learn, form relationships and thrive. These three
areas, the prime areas, are:
• Communication and language;
Communication and language development involves giving children opportunities to
experience a rich language environment; to develop their confidence and skills in expressing
themselves; and to speak and listen in a range of situations.
• Physical development;
Physical development involves providing opportunities for young children to be active and
interactive; and to develop their co-ordination, control, and movement. Children must also
be helped to understand the importance of physical activity, and to make healthy choices in
relation to food.
• Personal, social and emotional development.
Personal, social and emotional development involves helping children to develop a positive
sense of themselves, and others; to form positive relationships and develop respect for
others; to develop social skills and learn how to manage their feelings; to understand
appropriate behaviour in groups; and to have confidence in their own abilities.

We also support children in four specific areas, through which the three prime areas are
strengthened and applied. The specific areas are:
• Literacy;
Literacy development involves encouraging children to link sounds and letters and to begin
to read and write. Children must be given access to a wide range of reading materials
(books, poems, and other written materials) to ignite their interest.
• Mathematics;
Mathematics involves providing children with opportunities to develop and improve their
skills in counting, understanding and using numbers, calculating simple addition and
subtraction problems; and to describe shapes, spaces, and measures.
Understanding the world;
Understanding the world involves guiding children to make sense of their physical world and
their community through opportunities to explore, observe and find out about people,
places, technology and the environment.
Expressive arts and design.
Expressive arts and design involves enabling children to explore and play with a wide range
of media and materials, as well as providing opportunities and encouragement for sharing
their thoughts, ideas and feelings through a variety of activities in art, music, movement,
dance, role-play, and design and technology.

The Value of Play
Well-planned play, both indoors and outdoors, is an important way in which young children
learn. It is the process through which children explore, investigate, recreate and understand
the world in which they live. It is a vital component of children’s lives and is the medium
through which skills can be developed and practised. The role of the practitioner is crucial in
developing high quality play in the learning environment. This includes planning and
resourcing a challenging environment, supporting children’s learning through planned
and spontaneous play, and extending and developing children’s language. Communication in
play is essential for children’s development, building their confidence as they learn to
explore, to think about problems, and relate to others. Children learn by leading their own
play, and by taking part in play which is guided by adults. In planning and guiding children’s
activities, practitioners reflect on the different ways that children learn and reflect these in
our practice.
Three characteristics of effective teaching and learning are:
• Playing and exploring - children investigate and experience things, and ‘have a go’;
• Active learning - children concentrate and keep on trying if they encounter difficulties,
and enjoy achievements; and
• Creating and thinking critically - children have and develop their own ideas, make
links between ideas, and develop strategies for doing things.
Planning and Assessment
EYFS staff organise the curriculum through learning projects. These are topics that are
relevant to needs of the children and are chosen to develop, and take account of their
interests. They may be topics that have been successful and enjoyed by classes in the past.
The staff will also ensure a balanced curriculum over the year. Assessment in the Early Years

is constructive and always used to inform planning. Assessment is carried out through
observations- both informal and planned. See Pupil Assessment Policy
The Role of Additional Adults in EYFS
The EYFS teachers are supported by Nursery Nurses and nursery TAs who are valued for
the special contribution that they make and are seen as ‘practitioners’ in the classroom.
They are involved in planning, assessment, teaching and liaison with parents. They have a
special role to fulfil and the following list is seen as some of the qualities and skills they
bring.















To assist in providing a full range of activities which meet the emotional, physical,
social and intellectual needs of the children.
To take groups of children for various activities in the different curriculum areas.
To participate in the preparation of the learning environment, both indoors and
outdoors, before the children arrive and with classroom management during the
session.
To make observations of the children and share these with other staff.
To contribute to the planning of the curriculum to meet the needs of individual
children.
To contribute (with regards) to record keeping and reports as required by the
teacher
To provide first aid and comfort children who are unwell or hurt
To help children acquire self-help skills including toileting and personal hygiene as
necessary.
To work closely with parents and carers, providing a welcoming environment.
To assist with the tidying up of materials and organisation of resources used
during the sessions.
To help with the putting up of displays.
To run the after school, lunchtime and breakfast provision.
To carry out lunchtime duties and attend staff meetings and courses when
required.
To attend Early Years meetings, training courses and contribute their knowledge
and ideas.

Transition
Transition to nursery involves first a meeting for new parents to come and hear about the
curriculum, procedures etc. They meet the staff and visit our setting. Next there is a home
visit by nursery staff to the child’s home. There is also an open afternoon for children and
parents to come and visit our nursery setting. When the children begin in nursery there is a
settling in period.
Nursery teachers will meet and discuss children moving from nursery to Reception.
Transition to Reception involves first a meeting for new parents to come and hear about
the curriculum, procedures etc. They meet the staff and visit our setting. Next there is a
home visit by reception staff to the child’s home. When the children begin in reception
there is a settling in period which involves staggering in the intake, children doing mornings
only, then staying for lunch and then doing a full day. We aim to make the settling in process
as quick as possible taking into account the different needs of the children.

Children in Reception come into a Reception unit and NOT a reception class. Each child is
assigned a key worker.
At the end of the Reception year children are allocated to a class. When allocating children
we take into account lots of factors including ability, good learning partners, EAL, SEN,
ethnic backgrounds, Pupil Premium, friendships etc. Reception teachers will meet and
discuss the children going from Reception to Year One.
Transition time is extremely important and it is essential that the children are well prepared
and parents have an understanding of the next step.
Role of Parents
The EYFS Team is keen to develop an effective partnership with parents. We recognise that
parents are the children’s first and most enduring educators and that in order to have a
positive impact on a child’s development and learning it is essential to develop a close
working relationship with Parents, based on mutual respect. The EYFS team are always
happy to talk to parents about any issues as they arise and communication
between home and school is a fundamental to children’s learning. There are also meetings
each term to discuss progress for each child.
Safeguarding and Child Protection
Please read our school policy which provides all the relevant information regarding our
Safeguarding and Child Protection procedures.
Supervision for EYFS Staff
Following a recommendation from the Serious Case Review and the review into the EYFS
2008 by Dame Clare Tickell, staff supervision is now mandatory in all early years settings
(EYFS 2012).
Supervision is a regular, planned, accountable two-way process which should offer support
and develop the knowledge, skills and values of an individual, group or team. Its purpose is
to monitor the progress of professional practice and to help staff to improve the quality of
the work they do, thus improving outcomes for children as well as achieving agreed
objectives.
Supervision also provides an opportunity to discuss sensitive issues including the
safeguarding of children and any concerns raised about an individual or colleague’s practice.
Supervision provides professional one to one support and “space” away from the direct
work environment to discuss progress, professional role, workload and concerns. The
supervisory relationship should develop trust which will allow for free and open discussion
and learning without the fear of being criticised. Employees should receive constructive
feedback about their work, with concerns being challenged sensitively and honestly and
successes being acknowledged on a regular basis. This hopefully increases the feeling of
being valued by management at the setting which in turn, increases job satisfaction.
The aim of supervision is to allow staff and their supervisors to:
Discuss and challenge concerns, issues or difficulties;
 Identify solutions to address concerns and issues;









Be coached in tackling issues as they arise and plan future action;
Review work and workload;
Explore feelings and emotional impact;
Develop practice and competencies, including training needs;
Explore the understanding of setting policy, philosophy and practice;
Ensure every child’s safety and wellbeing;
To maintain an accurate and agreed record of professional progress (Appraisal sheets)

One to one confidential supervision should be held half termly. Group supervision, for
example by means of a team meeting will be held on Inset days Some staff, for example if
they are newly qualified or less confident, may need supervision sessions to be held more
regularly.
Appraisal and performance management clearly has some crossover with supervision.
Holly Park staff have 6 Appraisal meetings in the year. Supervision and Appraisal at Holly
Park are linked together closely. The focus of 2 meetings will just be about targets being
met. A focus on how well an individual is performing in relation to organisational needs and
priorities should not, however, be the main focus of the other four sessions.
At Holly Park there are clear team leaders for supervision/Appraisal. Team leaders are:
EYFS Lead practitioner – for nursery nurses
Senior Nursery Nurse – for nursery TAs
Head and Deputy head – for EYFS teachers
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Appendix 1

Supervision Contract

Between Supervisor ……………………………………….

and Supervisee ………………………………………………….

Holly Park expects all EYFS staff to take part in regular supervision sessions.

The main purposes of the supervisory process are:




To ensure that the worker is fulfilling their responsibilities to the expected standards;
To provide support to the worker;
To identify the professional development and learning needs of the worker.

We have agreed on the following structure for the supervision
Sessions, which will typically:
 Take place half termly
 Last about 30 mins.
 Be uninterrupted, unless by prior agreement.
 Be held in a mutually agreed setting, which is quiet and ensures privacy.
 Be booked in advance
 If a supervision date has to be altered by either party, a new date and time should be
fixed straight away.
 Follow the agenda set out on the project supervision record sheet.

Appendix 2
SUPERVISION

Date of supervision …………………………………………………………………….
Name of Supervisor ……………………………………………………………………..

Name of Supervisee ……………………………………………………………………..

Date and time agreed for next meeting ……………………………………………….

Agenda standing items:

Specific additional agenda items:

Supervisor ………………………………………… Date ..................................

Supervisee ……………………………………………Date ...................................

Both the supervisor and supervisee should sign and date the end of this record
to confirm its accuracy.

